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MIND MAPPING
S. Kanagavalli
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Mind mapping is an effective means to take notes and brainstorm essay
topics. A mind map involves writing down a central theme and thinking of
new and related ideas which radiate out from the centre. By focusing on
key ideas written down in your own words and looking for connections
between them, you can map knowledge in a way that will help you to better
understand and retain information.
Mind Mapping
Mind mapping was developed as an effective method for generating
ideas by association. In order to create a mind map, you usually start in
the middle of the page with the central theme/main idea and from that
point you work outward in all directions to create a growing diagram
composed of keywords, phrases, concepts, facts and figures. It can be used
for assignments and essay writing especially in the initial stages, where it
is an ideal strategy to use for your ‗thinking‘.
Mind mapping can be used for the following:


taking notes in a lecture and listening for the most important points or
keywords



showing links and relationships between the main ideas in your subject



brainstorming all the things you already know about an essay question



planning the early stages of an essay by visualising all the aspects of the
question



organising your ideas and information by making it accessible on a
single page



stimulating creative thinking and creative solutions to problems



reviewing learning in preparation for a test or examination.
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Getting Started with Mind Mapping
1. Place the central theme/main idea or controlling point in the centre of
your page. You may find it easier to place your page on the side, in
landscape orientation, which is easier for drawing purposes.
2. Use lines, arrows, speech bubbles, branches and different colours as
ways of showing the connection between the central theme/main idea
and your ideas which stem from that focus. The relationships are
important, as they may form your essay paragraphs.
3. Avoid creating an artistic masterpiece. You should draw quickly without
major pauses or editing. Chances are, your first idea was fine and you
placed that idea in the direction or on the branch you thought made the
most sense. It is important in the initial stages of mind mapping to
consider every possibility, even those you may not use.
4. Choose different colours to symbolise different things e.g. you may
choose blue for something you must incorporate in your paper, black for
other good ideas, and red for the things you need to research or check
with your tutor/lecturer. Your method is entirely up to you, but try to
remain consistent so that you can better reflect on your mind map at a
later stage.
5. Leave some space on your page. The reason for this is that you can
continue to add to your diagram over a period of time. If A4 sized paper
feels too small, you may like to use A3.
Turning Mind Map into an Academic Essay
Before you can begin to write your essay paper, you must first
understand and determine what the ‗main‘ idea of your writing will be.
What is the central theme/main idea or controlling point that you are
trying to convey to your reader? Whatever the topic, it is always a good idea
to think about the issues that surround that topic and mind mapping is an
excellent form of brainstorming.
The information that comprises your paragraphs must have a
relationship to that controlling point. The decision about what to include in
your paragraphs ultimately begins with your ideas. Ideally, each paragraph
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in an essay should contain one idea or cover one aspect relevant to the
central theme on your mind map.
Benefits of Mind Map
To achieve higher levels of concentration and creativity, together with
greater organisation and more concise communication, mind mapping
might be an effective strategy for you to consider. The benefits of mind
mapping are many and varied. In summary they include:


giving you an overview of a large subject/broad topic and allowing you
to represent it in a more concise fashion



encouraging you to see the bigger picture and creative pathways



enabling you to plan/make choices about the selection of resource
material you have for an assignment and where you are going to place it



providing you with a more attractive and enjoyable format for your
eye/brain to look at, muse over and remember.

Example: Mind Mapping ‘Strategies for Climate Change’ Essay Topic
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Conclusion
Mind mapping can be used for generating, visualising, organising, notetaking, problem-solving, decision-making, revising and clarifying your
university topic, so that you can get started with assessment tasks.
Essentially, a mind map is used to ‗brainstorm‘ a topic and is a great
strategy for students.
Reference
1. writingcentre@adelaide.edu.au www.adelaide.edu.au/writingcentre/
2. Buzan, T., & Buzan, B. (2000). The Mind Map Book. London: BBC
Books.
3. Farrand, P., Hussain, F., & Hennessy, E. (2002). The efficacy of the
'mind map' study technique. Medical Education, 36(5), 426-431.
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PERSONALITY TRAITS
M. Rameshrani
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Personality is a blend of internal as well as external traits acquired over
a period of time. It grows continuously and can be developed over a period
of time. Most classroom problems are people problems: hence, one requires
insights into human behavior in order to teach successfully.
Personality Traits
Personality is the unique and relatively stable pattern of behavior,
thoughts, and emotions shown by individuals. It makes an individual
unique and different from every other individual. It relates to people‘s
characteristic tendencies to behave, think and feel in certain ways (Arnold
et al., 1995). Personality traits are usually identified by what people do,
and the behavior they exhibit (Mullins, 1996). An individual's behavior in a
given situation is also better understood by his or her personality (Hall et
al., 1997). These suggest that there is relationship between personality and
behavior. Personality attributes could either be assets or liabilities in any
given context (Hanson, 1995).
There is a clash of personalities many a times. In addition to knowing
oneself, the other person must be given consideration. Personality
definitely affects us one way or the other. This demonstrates the need for
understanding of personality. Understanding personality helps in better
processing of student related problems in the classroom. The teachers are
the role models for the students. The personality of the teacher adds to the
overall classroom effectiveness. The ruthless and uninterested teacher
creates a toxic environment filled with negativity and underachievers. On
the contrary upbeat and inspirational teacher creates positive students
who are able to embrace toughest challenges even in life.
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Personality consists of stable characteristics which explain why a
person behaves in a particular way (Mullins, 2005). According to Hogan
(1991), a person personality is a relatively stable precursor of behavior; it
underlies an enduring style of thinking, feeling and acting. However,
Guthrie, Schwoerer and Coate (1998) stated that personality can be defined
as a predisposition to act or behave in a characteristic fashion in response
to one‘s environment. Personality may be viewed as the dynamic
organization of those traits and characteristic patterns of behavior that are
unique to the individual (Callahan, 1996).
As stated by Curtis and Liying (2001), teacher performance is influenced
by the teachers‘ personality characteristics. Teachers‘ personality traits are
reflected not only in their classroom performance, especially in their
selection of instructional activities, materials, strategies, and classroom
management techniques but their interaction with students as well
(Henson & Chambers, 2002). As mentioned by Talbert and Mc Claughlin
(1994),

teacher‘s

work

occur

within

a

community

supported

by

administrators and peers who provide tools and support for effective work.
Since there are commitments from schools, the teachers can improve the
quality of their work.
Personality aids teaching, for communication takes place between the
teacher and the learner— even in the absence of the spoken word
(nonverbal communication). The teacher whose personality helps create
and preserve a classroom or learning environment in which students feel
contented and in which they are provoked to learn is said to have an
enviable teaching personality (Callahan, 1996).
Wright, Horn and Sanders (1997) single out the teacher as the most
important factor for learning. ―If the ultimate goal is to improve the
academic growth of student populations, one must conclude that
improvement of student learning begins with the improvement of relatively
ineffective teachers regardless of the student placement strategies deployed
within a school‖. They further stress improving education by improving the
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effectiveness of teachers. According to Guskey the idea of action research is
that educational problems and classroom issues are best identified and
investigated where the action is: at the classroom and school level.
According to Simmons ―Engaging in action research influenced teachers‘
thinking skills, sense of efficacy, willingness to communicate with
colleagues, and attitudes toward professional development and the process
of change‖ (as cited in Hewitt and Little, 2005).
Action research is a tool and the process of striving towards positive
change through a cycle of actions. Hewitt and Little (2005) define action
research as a ―process in which teachers systematically investigate
instructional practices and techniques in order to improve their teaching.
The impact of a specific instructional practice on student learning is
measured, and the results become the basis for educational planning and
decision-making‖ (p.8).
Research on teachers‘ personality is based on the assumption that the
teacher as a person is a significant figure in the teaching-learning process.
Personality influences the behavior of the teacher in diverse ways, such as
in interaction with students, teaching methods selected, and learning
experiences chosen. The effective use of a teacher's personality is essential
in conducting instructional activities. Students learn from a teacher‘s
personality even if there is no formal interaction between student and
teacher.
Smith (1977) has claimed that teacher‘s personality in the attitudinal
sense is significant factor in teacher behavior and it has great impact on
students‘ achievement. The teachers as a professional must know the art of
communication, understanding others and ability to learn from the
experiences. They should be able to facilitate learning effectively. The main
purpose of this study was to investigate the impact of teacher‘s personality
on doing action research in their classrooms.
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Conclusion
Teachers‘ personality traits are reflected not only in their classroom
performance, especially in their selection of instructional activities,
materials, strategies, and classroom management techniques, but also
their interaction with students. The teacher whose personality helps create
and preserve a classroom or learning environment in which students feel
contented and in which they are provoked to learn is said to have an
enviable teaching personality.
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ANXIETY
S. Ranjani
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Everyone occasionally experiences some anxiety. It is a normal response
to a stressful event or perceived threat. Anxiety can range from feeling
uneasy and worried to severe panic. The aim of this article is to inform
people about what anxiety is and to provide some tips to help manage
anxiety when it becomes a problem.
Anxiety
Anxiety is an uncomfortable feeling of fear or impending disaster and
reflects the thoughts and bodily reactions a person has when they are
presented with an event or situation that they cannot manage or undertake
successfully. When a person is experiencing anxiety their thoughts are
actively assessing the situation, sometimes even automatically and outside
of conscious attention, and developing predictions of how well they will
cope based on past experiences.
Although some anxiety is a normal response to a stressful situation,
when the anxiety level is too high a person may not come up with an
effective way of managing the stressful or threatening situation. They might
"freeze", avoid the situation, or even fear they may do something that is out
of character.
Anxiety generally causes people to experience the following responses:


An intense physical response due to arousal of the nervous system
leading to physical symptoms such as a racing heartbeat.



A cognitive response which refers to thoughts about the situation and
the person's ability to cope with it. For someone experiencing high
anxiety this often means interpreting situations negatively and having
unhelpful thoughts such as "This is really bad" or "I can't cope with
this".
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behavioural

response

which

may

uncharacteristic

behaviour

including

include

aggression,

avoidance

or

restlessness

or

irrational behaviour such as repeated checking.


An emotional response reflecting the high level of distress the person is
experiencing.

Causes of Anxiety
There is no one cause of high anxiety. Rather, there are a number of
factors that may contribute to the development of anxious thoughts and
behaviour. Some causes of anxiety are listed below:
Hereditary factors
Research has shown that some people with a family history of anxiety
are more likely (though not always) to also experience anxiety.
Biochemical factors
Research suggests that people who experience a high level of anxiety
may have an imbalance of chemicals in the brain that regulate feelings and
physical reactions. Medication that helps to correct this imbalance can
relieve some symptoms of anxiety in some people.
Life experiences
Certain life experiences can make people more susceptible to anxiety.
Events such as a family break-up, abuse, ongoing bullying at school, and
workplace conflict can be stress factors that challenge a person's coping
resources and leave them vulnerable to experiencing anxiety
Personality style
Certain personality types are more at risk of high anxiety than others.
People who have a tendency to be shy, have low self-esteem, and a poor
capacity to cope are more likely to experience high levels of anxiety.
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Thinking styles
Certain thinking styles make people more at risk of high anxiety than
others. For instance, people who are perfectionistic or expect to be in
constant control of their emotions are more at risk of worrying when they
feel stress.
Behavioural styles
Certain ways of behaving also place people at risk of maintaining high
anxiety. For instance, people who are avoidant are not likely to learn ways
of handling stressful situations, fears and high anxiety.
Symptoms of Anxiety
The experience of anxiety will vary from person to person. Central
features of anxiety include ongoing worry or thoughts that are distressing
and that interfere with daily living. In addition to worry or negative
thinking, symptoms of anxiety may include:
Confusion

Trembling

Faintness/dizziness

Sweating

Rapid heartbeat

Difficulty breathing

Upset stomach or
nausea

Restlessness

Avoidance
behavior

Irritability

Anxiety Treatment
Psychological treatment, particularly cognitive-behaviour therapy, has
been found to be very effective in the treatment of anxiety. Cognitive
behaviour therapy is made up of two components. The first component,
cognitive therapy, is one of the most common and well supported
treatments for anxiety. It is based on the idea that a person's thoughts in
response to an event or situation causes the difficult feelings and
behaviours (i.e., it is often not an event that causes distress but a person's
interpretation of that event). The aim of cognitive therapy is to help people
to identify unhelpful beliefs and thought patterns, which are often
automatic, negative and irrational, and replace them with more positive
and helpful ways of thinking. The second component of cognitive-behaviour
therapy involves assistance with changing behaviours that are associated

S. PREETHI EDUCATIONAL JOURNAL

12

Vol. 3

Issue 3

December 2018

with anxiety, such as avoidance or restlessness. These may be dealt with
through learning relaxation techniques and through changes in the way
that certain situations are handled.
Other treatments used to address anxiety include medication and
making lifestyle changes such as increasing exercise, reducing caffeine and
other dietary changes. Your general practitioner or psychologist will be able
to provide you with more information on these treatment options.
Tips to Manage Anxiety
Identification of Stress and Trigger Factors
The first step in managing anxiety is to identify the specific situations
that are making you stressed or anxious and when you are having trouble
coping. One way to do this is to keep a diary of symptoms and what is
happening when anxiety occurs. It is also helpful to identify any worrying
thoughts as this can lead to finding ways to solve the specific problem that
is of concern.
People tend to have a greater ability to manage stressful events than
they sometimes realise. Once you have identified a specific situation that is
causing the anxiety, problem-solving is a useful technique to help resolve
anxiety by addressing the problem. Structured problem solving involves the
following steps:
1. Identify the problem. When you have identified the situations that are
contributing to your anxiety, write down the problem and be very
specific in your description, including what is happening, where, how,
with whom, why, and what you would like to change.
2. Come up with as many options as possible for solving the problem, and
consider the likely chances that these will help you overcome your
problem.
3. Select your preferred option.
4. Develop a plan for how to try out the option selected and then carry it
out.
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5. If this option does not solve the problem remember that there are other
options to try.
6. Go back to the list and select your next preferred option.
Breathing Exercises
When people feel anxious they often breathe more rapidly. This rapid
breathing can lead to many of the unpleasant feelings such as lightheadedness and confusion that may be experienced when anxious.
Learning a breathing technique to slow down breathing can often relieve
symptoms and help a person to think more clearly. This breathing
technique can be used to slow down breathing whenever a person feels
anxious and can be done anywhere without anyone else noticing.
Relaxation Techniques
People who feel anxious most of the time report that they have trouble
relaxing. Knowing how to release muscle tension is an important anxiety
treatment. Relaxing can bring about a general feeling of calm, both
physically and mentally. Learning a relaxation technique and practising it
regularly can help a person to maintain a manageable level of anxiety. A
psychologist or other health professional can teach you relaxation
techniques or they can be self-taught by using books or CDs that guide you
through the steps.
Thought Management
Thought management exercises are useful when a person is troubled by
ongoing or recurring distressing thoughts. There is a range of thought
management techniques. A simple technique is ‗thought replacement' or
using coping statements. Develop a set of statements that will counteract
worrying thoughts The choice of thought management technique will
depend on the type of anxiety problem. A psychologist can help you decide
on thought management strategies that are likely to be most helpful.
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Lifestyle Changes
Plan to take part in a pleasant activity each day


Increase exercise.



Reduce caffeine intake.



Reduce alcohol intake.



Improve time-management skills.

Conclusion
All of us experience anxiety or stress – uneasiness or apprehension
about an anticipated event or situation – at some time in our lives. All
anxiety disorders share in common the experience of fear, anxiety or
apprehension. They differ in how the anxiety may be experienced. An
individual should practice to overcome the anxiety in order to lead a
peaceful life.
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LEARNING STYLES
P. Reena
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Most of the students learn through memorization, Learning through
memorization is not an appropriable technique and is not possible at
higher level of studies. The identification of learning style occupies a pivotal
position because the career of individuals depends on the learning style. A
researcher should be well versed in concepts. A scientist should be familiar
with Concepts Learning and acquire Problem Solving Skill. Likewise
students of literature and arts may give preference to Rote Learning. Slow
learners should adopt Self-Regulated Learning. All of the models recognize
that there are biological, developmental, contextual, and individual
difference constraints that can impede or interfere with individual efforts at
regulation.
Learning Styles
In the process of Learning different styles could be adopted depending
on the teacher, the taught, the lesson and environment. Learning Styles
could take one of the following forms viz., Meta-Cognitive Learning, Rote
Learning,

Cooperative

Learning,

Self

Regulated

Learning,

Blended

Learning, Concept Attainment Learning, Problem Solving Technique,
Synthetic or Integrated Learning, Context Based Learning, Situational
Learning, Peer Learning, Technological Learning, E Learning etc. In this
article, let us discuss a few of these learning styles.
I. Cooperative Learning (CL)
The education system should provide positive learning experiences so
that learners become responsible citizens. Only responsible citizens can
bring about sustainable development. Co operative Learning (CL) approach
has the potential to become an effective strategy for ESD.
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CL is a teaching strategy involving students‘ participation in group
learning that emphasizes constructive interaction. It is a strategy by which
small teams, each with students of different levels of ability, are engaged in
learning activities to improve their understanding of a subject. The
participation of every student in the group and cooperation among group
members is considered important. The students enjoy their individual and
collective efforts.
There is a difference between simply having students work in a group
and structuring groups of students to work cooperatively. Putting students
into groups does not necessarily make for a cooperative relationship; it has
to be structured and managed by a teacher. According to Johnson,
Johnson, Stanne, (2000), CL is actually a general term that refers to
numerous methods for organizing and conducting classroom instruction.
Almost any teacher can find a way to use CL that goes well together with
his or her philosophies and practices. There are many forms or techniques
are most effective when they include a careful use of certain elements. The
essential elements of CL have been well studied and laid down.
Key Elements of Cooperative Learning
Cooperative efforts can be expected to be more productive than
competitive and individual efforts under certain conditions. These
conditions are:
a. Clearly perceived positive interdependence.
b. Considerable motivational (face-to-face) interaction
c. Clearly perceived individual accountability and personal responsibility
to achieve group‘s goals
d. Frequent use of the relevant interpersonal and small group skills
e. Frequent and regular analysis of the functioning of the group, to
improve its future effectiveness.
II. Self-Regulated Learning
Considerable investments in theoretical and basic research over several
decades have yielded insightful and detailed models of academic learning
that simultaneously articulate facets of knowledge, cognition, motivation
and emotion.
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Paris and Newman (1990: 87-102) describe that students who construct
their own cognitive and motivational tools for making learning effective are
known as ‗learning who have thirst for learning‘. These learners,


Seek challenges and overcome obstacles, sometimes with persistence
and sometimes with inventive problem solving.



Set realistic goals and utilize battery of resources.



Approach academic tasks with confidence and purpose.
These learners are capable of doing the things which need perseverance

on the part of the learner.
Self-regulated Learning can be defined as an ability to behave according
to one‘s own intention in a flexible way. With respect to learning, selfregulation bridges the gap between academic performance and two of its
determinants, viz. cognitive abilities and achievement motivation (Khul,
1992).
The complexity of information and information processing jointly
constitute the SRL. SRL is a cognitively inherent aspect of learning. It is
principally comprised of knowledge, beliefs and learned skills. Theories and
studies indicate that most effective learners are self-regulating.
Zimmerman (1989: 297-306) defined self-regulated learners as, those
who

are

metacognitively,

motivationally

and

behaviourally

active

participants in their own learning. In terms of metacognitive processes,
self-regulated learners plan, organize, self-instruct and self-evaluate at
various stages during the acquisition processes. From a motivational view,
self-regulated learners perceive themselves as self-efficacious, autonomous
and intrinsically motivated. In terms of behaviour, self-regulated learners
select structure and even create social and physical environments that
optimize acquisition. According to Zimmerman‘s view, effective learners
become aware of functional relations between their patterns of thought and
action and social and environmental outcomes.
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Self-regulated learning is also viewed as a process whereby students
activate and sustain cognition, behaviour and affection which are
systematically oriented towards attainment of their goals.
Characteristics of Self-regulated Learners
Self-regulating

learners

set

goals

for

extending

knowledge

and

sustaining motivation. They aware of what they know, what they believe
and what the difference between these kinds of information imply for
approaching tasks. They have a grasp of their motivation besides on
awareness of their affect. They can also plan how to manage the interplay
between these as they engage with a task. They also deliberate about small
grain tactics and overall strategies, selecting some instead of others based
on predictions about how each is able to support progress towards chosen
goals. The combinations of positive expectations, motivation and diverse
strategies for problem solving are virtues of self-regulated learners. Selfregulated learning may be less complex at lower ages and students with
long history of academic failures.
III.

Problem Solving Ability

Problem Solving is a basic skill needed by today‘s learners. Guided by
recent research in Problem Solving, changing professional standards, new
workplace demands, and recent changes in learning theory, educators and
trainers are revising curricula to include integrated learning environments
which encourage learners to use higher order thinking skills, and in
particular, Problem Solving skills. As education has come under criticism
from many sectors, educators have looked for ways to reform teaching,
learning, and the curriculum. Many have argued that the divorce of
content from application has adversely affected our educational system
(Hiebert, 1996).
While many learners of all ages lack necessary basic literacy skills as
well as higher order thinking skills, today's workplaces often demand high
levels of both skill sets. Economic, organizational, and technological forces
have changed the nature of most workplaces. Among these forces are
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globalization of the marketplace, democratization of workplace decisionmaking, synchronous production, new technologies, and multiple roles on
most jobs (Mikulecky & Kirkley, in press).
Defining Problem Solving Skills?
Under the influence of cognitive learning theories, Problem Solving
shifted to represent a complex mental activity consisting of a variety of
cognitive skills and actions. Problem Solving included higher order thinking
skills such as "visualization, association, abstraction, comprehension,
manipulation, reasoning, analysis, synthesis, generalization—each needing
to be 'managed' and 'coordinated'" (Garofalo & Lester, 1985, p. 169).
During the 1960s and 70s, researchers developed general Problem
Solving models to explain Problem Solving processes (Newell & Simon,
1972; Polya, 1957; Bransford &Stein, 1984). The assumption was made
that by learning abstract (decontextualized) Problem Solving skills, one
could transfer these skills to any situation (context). One example of this
general Problem Solving model is Bransford's IDEAL model:
1. Identify the problem
2. Define the problem through thinking about it and sorting out the
relevant information
3. Explore solutions through looking at alternatives, brainstorming, and
checking out different points of view
4. Act on the strategies
5. Look back and evaluate the effects of your activity
This model is similar to many of the general Problem Solving models
that were common then and that are still used with many general Problem
Solving courses found in academic and corporate training settings. These
are stand-alone courses, which teach Problem Solving as a ―content-free‖
thinking skill, not integrated with the rest of the curriculum or work
environment. In schools, these models were one source of the ―Inquiry‖
curriculum movement, which in turn led to ―new‖ curricula such as ―new
math.‖
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IV. Technological Learning
Educational Technology is like application of scientific knowledge about
learning and the conditions of learning to improve the effectiveness and
efficiency of teaching and training. In the absence of scientifically
established principles, educational technology implements tests to improve
learning situation. Educational technology is systematically designing,
implementing and evaluating the total process of learning and teaching in
terms of specific objectives based on research in human learning and
communication and employing a combination of human and non human
resources to bring about more effective instruction.
Educational technology has the following characteristics.


It facilitates learning by control of environment.



It involves input, output and process aspects of education.



It emphasizes designing and measuring instrument for testing learning
outcomes.



It stresses upon developing methods and techniques for effective
learning.



It is an application of scientific knowledge for education and training.



It includes the organization of learning condition for realizing the goals
of education.

Conclusion
Teaching is a complex process and involves many factors. Models of
teaching are modern techniques; it is based on theories of learning. There
are many varieties of teaching styles. There is no set approach which the
science teacher must follow. The use of variety of models during teaching
helps to avoid monotony. Moreover in accordance with the nature of the
content, the teachers themselves vary in their liking for different models.
To develop the inquiry mode, thinking Effectiveness, memory power among
the learners, the investigator intended to propose a new mode. Effects can
be increased by tactful combination of several models. It will strengthen
the learning situation.
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INCLUSIVE EDUCATION
R. Sakthi
M.Ed Scholar, S.Preethi College of Education (W), Sivagangai

Introduction
Teachers have the unique privilege of spending months at a time getting
to know the students who make up their classes, with all their abilities,
talents, strengths and needs. One of the joys of my teaching career has
been to witness the way the fabric of a class dynamic is woven from the
range of abilities of my students. The diversity of children‘s abilities brings
richness to their relationships with each other and with their teacher,
making each class unique and interesting in its own way. Teaching
students with an array of abilities teaches a great deal about the potential
of children to overcome challenges and to come to the assistance of their
friends. The power of the friendships forged between the typically
developing students and the students with special needs in a classroom
initially formed the basis for belief in the value of inclusive education.
Inclusive Education
Inclusion: Definitions and Policies
A major factor contributing to the various meanings attributed to the
term ―inclusion‖ is whether it is considered to be a teaching model in which
students with

special needs are educated in a regular classroom or a set

of values according to which schools must adapt instruction and the
regular classroom environment to meet the needs of all students. There is
some disagreement in the literature on inclusive education as to which
view is more appropriate and this disagreement is further reflected in the
implementation of inclusion in schools.

Lindsay (2007) notes that

challenges in establishing a definition of inclusion include the range of
disabilities and degree of severity, and indeed an understanding of what
constitute a disability. In their 2007 study, Dworet and Maich found that
Canadian school boards often seem concerned that categorization is
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inconsistent with the philosophy of inclusion, while some researchers,
including Dworet and Maich, contend that the two are not incompatible.
Dworet and Maich (2007) looked specifically at emotional/behavioural
disorders (EBD) and found no consistent definition of EBD across
Canadian provincial and territorial departments of education, reflecting the
trend toward avoiding categorization of students with special needs. In fact,
in 2006, Quebec established a law ―abolish[ing] the ‗coding‘ of students
with learning disabilities‖ (Thomazet, 2009), with a view to basing learning
plans for such students on their educational requirements rather than
preconceived notions associated with a particular label.
One way in which school boards are attempting to navigate the
dilemmas associated with designating students as having special needs in
the context of inclusive education is to create definitions for general
categories of special needs with the goal of providing support and funding
for students who fall into those categories, rather than assigning labels to
students. This is indicative of a trend toward increased emphasis on
heterogeneous classrooms and individual support (Dworet & Maich, 2007).
This trend is reflected in classroom composition and support for diverse
learners. Students with special needs are placed in the regular classroom
with very few exceptions and instruction is generally provided primarily by
the classroom teacher, with further support from the student services team
as needed. Such additional support could include one-on-one sessions with
a resource teacher, help from a teaching assistant, or sessions with a
speech pathologist, among other services. In Smith‘s 1997 study of
teachers‘ perspectives on high school inclusion, staff within a single school
were observed to attribute various meanings to the word inclusion; most
teachers in this study perceived inclusion as referring to placing students
with disabilities and students at a high risk of dropping out in regular
classrooms with appropriate support (Smith, 1997).
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Some authors argue for a broader definition of inclusion. For instance,
Slee (2001)maintains that ―inclusive education is not about special needs,
it is about all students‖. Slee (2001) goes on to suggest that we must
question the idea of designating children as having special needs. He
further notes that researchers and participants in research must set out
their own ideas of what inclusion means, while challenging the meanings
that others attribute to the word (Slee, 2001).
Similarly, Thomazet (2009) notes the need for a paradigmatic shift
associated with inclusion, transferring ―responsibility for the difficulties
and special needs from the individual pupil to the school. In this
perspective, the difficulty and the disability are function[s] of the social and
physical environment‖. This paradigmatic change places the emphasis on
the school‘s requirement to include all children and meet their individual
needs; this shift is line with the guiding principles outlined in the
Framework for Action that supports the Salamanca Statement. In this
research project, teachers are asked about their ability to meet the
individual needs of their students.
Laluvein (2008) states that ―inclusion implies a whole school approach
to social relations‖, putting the emphasis on both the participation of the
whole school and the social component of inclusion. Laluvein suggests that
the notion that inclusion refers only to the placement of students with
special needs in general education classrooms is too narrow. Inclusion, in
Laluvein‘s opinion, is a broad concept that encompasses all members of the
school community, including students, staff and parents, and reflects
values such as compassion and equity. Porter (2008) states that ―Inclusive
education means, simply, that all students, including those with
disabilities and other special needs, are educated in regular classrooms
with their age peers in their community schools‖
Inclusion has been described as both a philosophy and a teaching
model, and the wide range of ways in which it is interpreted and
implemented can lead to frustration for classroom teachers, as well as
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creating challenges for researchers. Slee (2001) speaks of ―the dilemmas of
generating a vocabulary for and theory of inclusive educational practice‖.
The concept of inclusive education is evolving as its practice grows in
schools throughout Canada and around the world. Indeed, the principles of
an approach to education that ―accommodate[s] all children regardless of
their physical, intellectual, social, emotional, linguistic or other conditions‖
formed the basis of the Salamanca Statement on Principles, Policy and
Practice in Special Needs Education.
This

statement

and

the

associated

Framework

for

Action

on

Special Needs Education were endorsed by 92 governments and 25
international organizations in Spain in 1994. The Framework for Action
sets out a plan for expanding and establishing inclusive schools
throughout

the

world

based

on

the

guiding

principle

that ―all children should learn together, wherever possible, regardless of
any difficulties or differences they may have. Inclusive schools must
recognize

and

respond

to

the

diverse

needs

of

their

students,

accommodating both different styles and rates of learning and ensuring
quality education to all through appropriate curricula, organizational
arrangements, teaching strategies, resource use and partnerships with
the communities‖. While the authors acknowledge the enormous variety of
situations present in countries around the world, the Statement and
Framework for Action nevertheless represent a shift in policy with respect
to the education of students with special needs toward a ―child-centred
pedagogy‖, noting that ―[t]here is an emerging consensus that children and
youth with special educational needs should be included in the educational
arrangements made for the majority of children‖
The issue of inclusive education remains somewhat controversial
because of conflicting beliefs as to whether students with special needs
benefit more from instruction in the regular classroom or in special
education classrooms, and whether the presence of students with special
needs in the regular classroom negatively impacts the learning of typically
developing students (Porter, 2008), as well as the issue of the rights of
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students to a free and appropriate education in the least restrictive
environment possible.
In terms of the challenges associated with inclusive education, research
suggests that they are numerous in inclusive classrooms, for both students
and teachers. These challenges can take the form of difficult behaviour,
insufficient and unpredictable administrative support such as scheduling
and educational assistants, inadequate planning time, collaboration time
and professional development, as well as difficulty in properly addressing
students‘ special needs, large class sizes, heavy workload and limited
preparation in teacher training programs for the demands of the inclusive
classroom (Smith, 1997; Brackenreed, 2011; Blecker & Boakes, 2010;
Dworet & Maich, 2007; Ross-Hill, 2009).
Conclusion
Research into the beliefs of teachers about inclusion is important
because beliefs impact practices and therefore student success. To
implement inclusive education practices in their schools, current research
efforts must support teachers and students in identifying the beliefs and
practices associated with successful implementation of inclusion. It is
unsurprising that teachers‘ attitudes toward inclusive education are
shaped by their experience of it.
References
1.

Blecker, N. S., & Boakes, N. J. (2010) Creating a learning environment
for all children: Are teachers able and willing? International Journal of
Inclusive Education, 14(5), 435-447.

2.

Brackenreed, D. (2011) Inclusive education: Identifying teachers'
strategies for coping with perceived stressors in inclusive classrooms.
Canadian Journal of Educational Administration and Policy, 122.

3.

Dworet, D., & Maich, K. (2007) Canadian school programs for students
with emotional/ behavioral disorders: An updated look. Behavioral
Disorders, 33(1), 33-42.

4.

Krista Murphy (2014) Teacher Attitudes Toward Inclusion Practices,
Thesis, Faculty of Education, Mount Saint Vincent University

S. PREETHI EDUCATIONAL JOURNAL

27

Vol. 3

5.

Issue 3

December 2018

Laluvein, J. (2010) School inclusion and the ―community of practice‖.
International Journal of Inclusive Education, 14(1), 35-48.

6.

Lindsay, G. (2007) Annual review: Educational psychology and the
effectiveness of inclusive education/mainstreaming. British Journal of
Educational Psychology, 77(1), 1-24.

7.

Porter, G. L. (2008) Making Canadian schools inclusive: A call to
action. Education Canada, 48(2), 62-64.

8.

Ross-Hill, R. (2009) Teacher attitude towards inclusion practices and
special needs students. Journal of Research in Special Educational
Needs, 9(3), 188-198.

9.

Slee, R. (2001). ―Inclusion in practice‖: Does practice make perfect?
Educational Review, 53(2), 113-123.

10. Smith, R. M. (1997) Varied meanings and practice: Teachers'
perspectives regarding high school inclusion. Journal of the Association
for Persons with Severe Handicaps, 22(4), 235-244.
11. Thomazet, S. (2009). From integration to inclusive education: Does
changing the terms improve practice? International Journal of Inclusive
Education, 13(6), 553-563.

S. PREETHI EDUCATIONAL JOURNAL

28

Vol. 3

Issue 3

December 2018

TEACHERS’ ROLE EXPECTATION
F. Sakunthalamary
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Role of Teachers influences the teaching learning process. Many
different and complex factors influence the roles that teachers and learners
adopt in the classroom. An appreciation of these factors is essential if one
is to understand teaching and learning activities. The social and
psychological factors in the roles are hidden in the process of learning,
which is underpinned by learning materials. The teacher has to provide
high quality, holistic support and focused involvement with the children
with special needs based on a joint perspective, mutual understanding and
networking. India is a participant to the 1990 United Nations World
Declaration on Education for All (EFA) which reiterated the rights of all
children comprising of children with special needs to access education in
regular school settings and to the Biwako Millenium Framework for Action
towards an inclusive barrier free and rights based society for persons with
disability, the declaration on the Full Participation and equality of people
with Disabilities in the Asia Pacific region.
Teachers Role in Inclusive Education
The teacher has to provide high quality, holistic support and focused
involvement with the children with special needs based on a joined
perspective, mutual understanding and networking. Teachers with the
support of the principal of school, colleagues, special educators and
parents should develop effective ways of overcoming barriers to learning
and supporting effective teaching through observing the quality of teaching
and

standards

of

pupils

achievement

and

by

setting

targets

for

enhancement. Teachers work as a catalyst between the principal of the
school and children with special needs and their parents. It is the teacher
who sees new and innovative ways in order to fulfill the educational, social
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and emotional need of child with special needs. Whatever may be the type
of resource room the teacher with her commitment, skill and knowledge
can redesign it into useful, creative and interesting. One of the main roles
is to support the teacher in meeting the needs of children with special
needs.
The key responsibilities of a teacher for inclusive education are as follows:


Overseeing the day to day operation of the scheme IEDSS in particular
and inclusive education in general. Coordinating the provision of
support services for children with special needs.



Regular liasoning and seeking advice from fellow special educators in
regard to the education of child with special needs. Maintain the
database of child with special needs. Develop the assessment portfolio of
child with special needs. Ensuring that a child with special needs joins
in the activities of the school together with other pupils.

Teachers’ Role in the Changing Scenario
Hyam (2004) the role of educators in changing environment is also
required to change, if there is to be a smooth transition from mainstream
education to inclusive education. Change will not yield the desired result, if
those who implement it are resistant or are not committed. Educators must
see the value of the change and be prepared to embrace this change. They
may need to acquire new skills and reject some of their beliefs and
practices. This implies taking risks and facing challenges. Educators are
required to reconsider their roles, construct new knowledge and learn new
skills to equip themselves for the change.
Kochhar and West (1996) laid stress that, in inclusive education
classrooms regular school teachers are required to teach ‗content‘
differently. It must be integrative, flexible and interdisciplinary. In contrast
to traditional, teacher centered instructional approaches in which the
teacher stands in-front of the classroom and delivers lectures to the entire
class; in the inclusive classroom the focus shifts from teaching to learning.
Teachers are now required to create situations in which students learning
is learning as well as develop the cognitive functioning of the differently
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abled students. He asserts that a regular school teacher needs to be a
professional diagnostician, a decision maker and an instructional manager
in order to deal effectively with the challenges posed by exceptional/gifted
learners. He further says that this professional should be in the best
position to help these students in working with the group, to follow
routines and to follow the accepted standards of group behavior. It can be
seen that the roles and responsibilities of regular school teachers has now
been comprehensive after the introduction of inclusive education programs.
Teachers Competencies and Training Needs
Competency is a term used widely by different contexts. So it is defined
in different ways. Teacher education and job performance of a teacher are
the contexts in which this term is used. A few characteristics of a
competency are as follows:


A competency consists of one or more skills whose mastery would affect
the achievement of the competency.



A competency has its linkage with all the three domains on which
performance can be assessed. It includes the domains of knowledge,
skill and attitude.



As competencies, have a performance dimension of them, they are
observable and demonstrable.



List of teaching competencies. whichever way we would like to classify
teacher competencies , the teachers repertoire would seem to constitute
the following:



Knowledge of subject matter.



Plan the lesson including teaching strategies, teaching materials, and
classroom organization.



Motivate learner groups.



Classroom management and discipline.

Competency: Categories and Types
Efforts have been made, especially in western countries, to identify the
competencies that regular school teachers need to work effectively with
differently abled students.
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1. Professional Knowledge
Professional knowledge in the context of inclusive education includes a
knowledge and understanding of basic terminology and concepts used in
special education; a rationale and history of inclusive education; various
disabling conditions; policies, programs and legislations related to inclusive
education; rights, roles, and responsibilities of parents, students, teachers
and other professionals as they relate to individuals with special learning
needs.
2. Classroom Management
Classroom management includes the knowledge of Applied Behavior
Analysis (ABA); basic classroom management theories, methods and
techniques for individuals with different learning needs; research – based
best practices for effective management of teaching and learning; materials
arrangement creating school teachers. As a supportive educational
environment has an important positive effect on overall learning of
differently-abled students, Nielsen (1997) argues that regular classroom
teachers need to be competent in making a positive psycho-social
environment for all differently abled students.
3. Collaboration
An ever increasing diversity in the classroom has made it necessary for
regular classroom teachers to work with special education teachers, school
psychologists, para - professionals, parents of students with disabilities,
and instructional assistants. The join effort in dealing with the problems
creating solutions would enhance the chances of the success of the
programme or the course. Regular school teachers could use the given
collaborative – strategies in order to deliver effective instructional programs
to differently abled students-peer collaboration, co-teaching and teacher
assistance teams. Peer collaboration involves pairs of teachers working
together to resolve classroom problems.
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4. Assessment and Evaluation
Assessment, the process of using testing and other formal and informal
means of evaluation to make educational decisions, is one of the most vital
skills for a regular classroom teacher to have in the implementation of
inclusive education programs. The teacher has to employ both, basic skills
such as gathering, learning and background information of differently
abled students and also highly specialized skills such as selecting,
administering,

scoring

and

interpreting

standardized

measurement

instruments.
Regular school teachers need to be knowledgeable about different kinds
of evaluation methods in order to determine the learning outcomes of
differently

abled

students.

Comprehensive

evaluation(CCE)assumes

evaluation as a routine activities and exercise of teaching learning process
and it includes all aspects of pupils growth such as intellectual , physical ,
personal-qualities , social , interest , attitudes , and values through using a
variety of tools and techniques by a teacher.
5. Instructional Techniques
This skill is at the heart of all the competencies that regular teachers
need to exhibit while working with diverse student population. These skills
are the ones that they should use on a daily basis to provide appropriate
instruction to special needs students. A number of specific instructional
techniques that regular classroom teachers would require to be competent
in include – differentiated instruction, activity based and peer tutoring,
experiential learning and collaborative learning.
Need of In-Service Training
It

offers

grants

for

developing

teaching-learning

materials

and

strengthening of academic support structure at a cluster, block, and
district levels. The special focus is on ‗Children with Special Needs‘.
Teachers in the traditional mode are likely to view these children –
incapable, difficult to handle , or merely worthy of segregation into special
schools. These children require physical and emotional acceptance at home
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and school. Therefore, training becomes a needed bridge between teachers
and pupils with special needs. Training is the systematic and organized
process. It is necessary that teachers take the responsibility for improving
the learning and involvement of all children in their classes in order to
develop teacher competences for education.
In-Service Training of Teachers
In-service teacher training and development refers to education and
training activities involved in by primary and secondary school teachers
subsequent to their initial professional certification , intended mainly or
exclusively to improve their professional knowledge , skills , and attitudes
so that they can educate children effectively in contexts of social and
cultural diversity.
Conclusion
―Dedication is the Secret of Success‖
All the teachers should perform dedicatively that gives powerful results
from the students. Apart from the ―traditional‖ knowledge and skill
domains, regular school teachers are now also expected to demonstrate
ability in a number of emerging competencies. These are the best ways for
role of teachers. It implies the moral responsibility of prioritizing the
students who are at risk of being marginalized and excluded from the
school, and of obtaining low learning outcomes.
References
1. Building a better teachers by Elizabeth Green
2. Teach like a Champion and teachers role by Doug lemov
3. The reading / writing connection; Strategies for Teaching and Learning
in the classroom; By Carol Booth Olson.

S. PREETHI EDUCATIONAL JOURNAL

34

Vol. 3

Issue 3

December 2018

ECOLOGY: A PERSPECTIVE
A. Saritha
M.Ed Scholar, S Preethi M.Ed College (W), Arasanoor, Sivagangai

Introduction
Environmentalism is an ideology that evokes the necessity and
responsibility of humans to respect, protect, and preserve the natural
world

from

its

anthropogenic

(caused

by

humans)

afflictions.

Environmental awareness is to understand the fragility of our environment
and the importance of its protection. Promoting environmental awareness
is an easy way to become an environmental steward and participate in
creating a brighter future for our children.
Ecology
The term ecology is derived from two Greek Words, namely Oikos and
Logos. Oikos means 'Home' or 'Habitation' or 'a place to live in'. Logos
means 'Study' or 'Discourse'. Hence literally speaking, Ecology is the Study
of Organisms at home.
According to Eugene P.'Odom (1969) "Ecology is the study of the
interrelationship between organisms and environment".
Kendeigh defined in 1961 'Ecology is the study of animals and plants in
their relations to each other and to their environment.
Warming (1905) defined "ecology as the study of organisms in relation to
their environment".
Meaning of Ecosystem
This word is an ecological concept. Ecological activities take place in
this system. No organism or a species live alone; always there are
associates

influencing

each

other

and

organizing

themselves

into

communities. The organisms of any community besides interacting among

S. PREETHI EDUCATIONAL JOURNAL

35

Vol. 3

Issue 3

December 2018

themselves always have functional relationship with the external world or
the environment. This structural and functional system of communities
and their environment is called ecological system or in short the
ecosystem. The term ecosystem was first proposed by A.G. Tansley (1935).
The central theme of the ecosystem concept is that at any place where
organisms live, there is a continuous interaction between plants, animals
and their environment.
Man and Environment
Man has played a very important part in shaping his environment. He
has been responsible for degrading the quality of his environment ever
since, he appeared on this earth. At first he contaminated the atmosphere
by the use of fire which added gases, smoke and ash to it. When he came
out of the cave age and began to settle in to villages, towns and cities, the
situation gradually worsened.
The degradation of the environment was caused mostly by his activity
such as burning of wood, melting of ores, tanning leather, primitive
methods of sewage disposal and so on. With the advent of industrial
revolution, coupled with urbanization, all kinds of impurities began to be
added to the natural air, water as well as soil, causing almost irreparable
damage to environment. Diverse range of pollutants such as gases,
particulates, agricultural, chemical and radioactive materials in the
atmosphere, oil spills and solid wastes on land are affecting the organisms
directly or indirectly. In fact, the population has assumed distressing
dimensions for the present as well as the coming generations. The
governments of almost all the countries of the world are forced to pay
serious attention not only to conserve and improve the environment but
also to prevent it from further deterioration.
Environmental Pollution
Environmental pollution has aroused global awareness and conscious
efforts have been initiated in the developed and developing countries alike.
Human activities are increasingly sapping the earth's resources posing a
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direct threat to the future habitability of the planet. Continued economic
growth mismanagement of resources and population explosion has an
explosive impact on the environment. Our earth has become a very sick
planet and urgently needs cure.
Meaning of Pollution
The word pollution is derived from the Latin word "polluere‖ which
means ‗to soil' or 'to defile'. According to Odum, ―pollution means an
undesirable change in physical, chemical or biological characteristics of
air, land and water that may or will harmfully affect the human, animal
and plant life‖.
Pollution may be defined as ―contamination of air, water or soil with
undesirable amounts of material or heat. Heat is not a pollutant but
change in heat means change in climate condition. Pollution is the
deliberate or accidental contamination of the environment with man's
waste, (or) Pollution is defined as matter in the wrong place (or) Pollution
may be defined as a wrong thing in the wrong place in the wrong quantities
at the wrong time. Agricultural or other legitimate uses or to the life and
health of animals or plants or of aquatic organisms".
Causes of pollution
The main causes of pollution are Human activity, Population explosion,
Industries, Automobiles, Smoke, Biocides, Fertilizers, Sewage etc.
Ecological effects of pollution
Ecological effects are as follows:
Death
When air is polluted with poisonous gases, death comes as a result
immediately. Bhopal episode is a good example. On 2nd December 1984
about roughly 10 thousand human beings died, about 5000 paralysed and
thousands of cattle, birds, dogs and cats died in one night at Bophal. This
mass death is due to the leakage of "Methyl Isocynate" (Toxic gas).
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Green House Effect
Co2 is released into the air by the combustion of fuels. It has been
estimated that the accumulation of C02 is increasing at the rate of 0.4%
percent per annum. This will result in an appreciable warming up of the
earth. This is called Green House Effect
1. Respiratory disorders
2. Water borne diseases; like Jaundice, Cholera, typhoid etc.
3. Radio activity causes the effects like Cancer etc.,
4. Noise diminishes the power of hearing.
5. Depletion of Ozone umbrella
6. Air pollution creates Acid rain.
Effects of Environmental Problem
Environment Degradation
Environment is the first casualty for increase in pollution weather in air
or water. The increase in the amount of CO2 in the atmosphere leads to
smog which can restrict sunlight from reaching the earth thus, preventing
plants in the process of photosynthesis. Gases like Sulfur dioxide and
nitrogen oxide can cause acid rain. Water pollution in terms of Oil spill
may lead to death of several wildlife species.
Human Health
The decrease in quality of air leads to several respiratory problems
including

asthma

or

lung

cancer.

Chest

pain,

congestion,

throat

inflammation, cardiovascular disease, respiratory disease are some of
diseases that can be causes by air pollution. Water pollution occurs due to
contamination of water and may pose skin related problems including skin
irritations and rashes. Similarly, Noise pollution leads to hearing loss,
stress and sleep disturbance.
Global Warming
The emission of greenhouse gases particularly CO2 is leading to global
warming. Every other day new industries are being set up, new vehicles
come on roads and trees are cut to make way for new homes. All of them,
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in direct or indirect way lead to increase in CO2 in the environment. The
increase in CO2 leads to melting of polar ice caps which increases the sea
level and pose danger for the people living near coastal areas.
Ozone Layer Depletion
Ozone layer is the thin shield high up in the sky that stops ultra violet
rays from reaching the earth. As a result of human activities, chemicals,
such as chlorofluorocarbons (CFCs), were released in to the atmosphere
which contributed to the depletion of ozone layer.
Infertile Land
Due to constant use of insecticides and pesticides, the soil may become
infertile. Plants may not be able to grow properly. Various forms of
chemicals produced from industrial waste is released into the flowing water
which also affects the quality of soil.
Awareness on Environmental Protection


Once you‘re well versed in environmental issues, use that knowledge to
create beneficial project in your home and in your community.



Instead of driving to work or school, take the bus, carpool, walk, or ride
your bike to cut down on greenhouse gas emissions. According to the
EPA transportation adds to 33% of the total atmospheric CO₂.



Consider investing in appropriate technology like clean power (solar or
wind), if not for your home maybe for a community center. This will also
help wean ourselves off fossil fuels.



Buy reusable products such as glass bottles, reusable bags and cups
etc. Avoid buying paper towels, plastic bottles and bags.



Start composting and recycling, which will help cut down our waste
production.

Conclusion
Environmental awareness proves important for several reasons; it
fosters a sense of connection to the natural world, promotes sustainable
development

and

encourages
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resources and vulnerable plant and animal species. Environmental
awareness essentially serves as an educational tool, helping people around
the world understand the economic, aesthetic and biological importance of
preserving resources and reducing or eliminating the harmful impacts of
man-made alterations. Environmental awareness or education helps people
understand the consequences of human activities on various lands and
identifies remedial solutions.
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TEACHERS’ PROFESSIONAL DEVELOPMENT
V. Sasikaladevi
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
The Organisation for Economic Co-operation and Development (OECD)
adopts a broad definition of teacher professional development (PD) as
―activities that develop an individual‘s skills, knowledge, expertise and
other characteristics as a teacher‖. PD should aim to develop teachers‘
professional thinking and practice, and enhance the quality of teaching
and learning. This is achieved through a wide range of activities and
practices that support on-going and evidence-based reflective practice. PD
is sometimes narrowly used to refer to training provided for teachers to
improve their practice, but training is just one of the wide range of
activities teachers can undertake as part of their PD.
Professional Development
The aim of Professional Development (PD) is to change our professional
thinking, knowing, feeling and doing. Evans (2011) divided these goals into
a taxonomy, featuring the following three main inter-related categories:


Behavioural component



Attitudinal component



Intellectual component.
Unless attitudes and ways of thinking are changed – that is, hearts and

minds won over – the desired change in behaviour may not happen.
In order to develop as a teacher, it is necessary to learn from experience
through reflection. Teachers are always learning simply by doing their jobs.
However, the process is significantly advanced by reflection, which is a
fundamental part of teacher development theory (see, for example, the
work of John Dewey, David Kolb and Donald Schön). This essentially
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involves critical analysis of one‘s practice, with the aim of reaching a new
perspective with modified attitudes. Teachers must be careful to critically
analyse their attitudes and actions, in order to improve
Each stage is a cycle of experiential learning and reflective practice
following from the previous cycle and leading to the next. Areas of learning
are revisited in more depth. Teachers do not learn in isolation, but develop
by working together to achieve common teaching goals (sometimes known
as a ‗community of practice‘). This concept was inspired by social theories.
Various terms associated with Professional Development


Teacher practice refers to the methods habitually adopted by teachers in
the pursuit of their goal – to enable learners to succeed in specified
learning outcomes.



Continuing professional development (CPD) is often used to emphasise
that learning never ceases.



Teacher (or professional) learning is defined as processes that result in
specific changes in the professional knowledge, skills, attitudes, beliefs
or actions of teachers – the outcome of effective PD.



A professional learning community/network is one in which colleagues
are mutually supportive. Communities can be either online or offline.



Mentoring and coaching. The purposes of mentoring and coaching are
distinctive:



Mentoring involves a professional relationship with an identified
colleague who is more experienced (a ‗critical friend‘). It supports
practitioners whilst they make a significant career transition and/or
encourages talents, facilitates development and challenges practitioners
to stretch themselves.



Coaching is a technique used to support the process of reviewing
established or emerging practice. It is focused on specific skills,
innovation or change.



Action research involves teachers using recognised research techniques
to improve teaching practice.
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Benefits of Professional Development
Improved learning: In principle, effective PD leads to improved teaching
and, in turn, improved learning. According to Hattie (2009), out of 150
factors which influence learning, PD is ranked 19th. However, Hattie states
that reviews of PD tend to look at impact on teachers rather than on
learner outcomes, although he refers to a positive meta-study on learner
outcomes by Timperley et al (2007).
Increased participation: According to the 2008 Teaching and Learning
International Survey (TALIS) from the OECD, the concept of a school as a
learning organisation is gaining popularity in education. Teachers who use
more diverse teaching practices and who participate more actively in
professional learning communities also report higher levels of self-efficacy,
receive more feedback and appraisal on their instruction, and report being
more involved in PD activities outside of schools. However, it is not clear
from these correlations what is cause and what is effect.
Challenges of Professional Development
The challenges of PD depend on the guiding philosophy of particular PD
programmes.
PD often builds on the skills and knowledge which teachers acquired
during initial teacher education (also known as ‗pre-service training‘).
However, not all teachers have received initial teacher education and so PD
sometimes functions as a way to complete basic gaps in knowledge or to
confirm what they already know and do. Differentiating PD to account for
variances in prior knowledge can be a challenge.
Brown and McIntyre (1993) suggest that problems arise when PD
focuses on overcoming teachers‘ perceived weaknesses (often referred to as
the ‗deficit approach‘). This involves a demoralising focus on inadequacies,
a lack of developing teachers‘ present strengths, discouragement for
teachers‘ self-analysis, and a tendency to foster an atmosphere of secrecy.
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Criticism of PD programmes has been the attempt to develop teachers
behaviourally and intellectually without any focus on attitudinal or
emotional development. Top down approaches which focus on problems to
be fixed, especially if linked to compliance with school or national agendas,
and which do not empower teachers to develop as learners, erode teacher
autonomy and are often ineffective.
How can schools support professional development?
Thoughtful, well-designed teacher evaluation and PD, in a culture where
it is valued and understood, is the best way to improve teaching practice.
Research indicates that excellent teacher PD:


is integrated into the everyday life of the school and teacher



offers opportunities for reflection and learning from experience



encourages and supports innovation and collaboration



helps teachers to develop, and critically engage with, their own theories
of learning



enriches teachers‘ learning through critical engagement with the
theories of others



is sustained over time and supported by people with expertise.



Therefore, schools leaders should recognise PD as an integral part of
school improvement, with PD planned and provided systematically
according to teachers‘ needs and appropriate to the school‘s ethos and
objectives.

How can teachers make the best of use of professional development?


Get involved in a professional learning community/network and work
with peers to share ideas and to observe, record and give feedback to
one another on classroom experiences.



Reflect on current practice to identify where their PD priorities are.



Plan, trial, evaluate and modify new practices and resources.



Be proactive in accessing local, national or international expertise to
enhance understanding.
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Conclusion
Professional development (PD) for teachers is recognised as a key vehicle
through which to improve teaching and, in turn, to improve student
achievement. Professional development is also a way to introduce
curriculum and pedagogical reforms. There is a need for developers and
deliverers of PD to understand what constitutes effective PD and
approaches that are most likely to lead to improvements in teacher and
school practices.
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HEALTH CONSCIOUSNESS
C. Shanmugavalli
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Health is an important constituent of well being, sound foundation of
prosperity and development of a country. The world Health Organization
1946, defined ―Human Health as a state of complete physical, social and
mental well being, and not merely the absence of disease or infirmity
health is a resource for everyday life, not the objective of living. It is a
positive concept emphasizing social and personal resources as well as
physical capabilities‖.
The

World

Development

Report

1993

stated,

―Improved

health

contributes to economic growth in four ways; It reduces production losses
caused by worker‘s illness, it permits the use of natural resources that had
been totally or nearly inaccessible because of disease, it increases the
enrolment of children in schools and makes them better able to learn and
it frees for alternative uses the resources that would otherwise have to be
spent on treating illness. The economic gains are relatively greater for poor
people, who are typically by ill-health and who stand to gain the most from
the development of underutilized resources.
Health
Good Health is both means and end of development. The improvement
in health is an improvement engine of economic growth. If Economic
growth of a country is to be sustained, the provision of healthcare has to be
more accessible and quantitatively better. Health is a global issue now. At
the International Conference on Primary Health Care at Alma Ata in 1978,
the countries were asked to take urgent action to ensure the availability of
essential primary healthcare. In September 2000, World leaders from 189
countries, attended the United Nations Millennium Submit and vowed to
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work together to achieve sustainable development and reduce poverty by
20th century or earlier. Eight goals were laid down out of which three goals
were directly health related. These include child mortality, improving
maternal health, and combating HIV/AIDS and other diseases.
Hygiene
Hygiene is ―the science of health and embraces all factors which
contribute to healthful living‖. According to another, hygiene is, ―the
science of preserving and promoting heath‖. This aim of hygiene is not only
to preserve health, but also to improve it. Recently a broader concept of
health has emerged, that is achievement of ―a level of health that will
permit people to lead a socially and economically productive life‖. This is
the essence of the WHO goal of Health for all by the year 2000. Hygiene is
the means by which people can maintain good health and lessen the risk of
infection. Learning and practicing the basic rules of hygiene are essential
for protecting the health of each member of the family.
A healthy life
Keeping the home clean is just the beginning. Hygiene extends to every
aspect of life. As with many health precautions, the benefits of hygiene can
be reduced to nothing if a person drinks excessively or smokes. A healthy,
balanced diet also helps to keep the body free disease, and regular
exercise, combined with relaxation, will reinforce the good effects of all the
other basic efforts to maintain health.
Personal hygiene
Clothing should always be kept clean. Underwear should be changed
every day, and clothes should never be worn once they become dirty. It is
important to make sure that clothes fit well-which means not too tightly.
This applies particularly to shoes, because if they are badly fitting, they
can cause foot problems that last for the rest of the wearer‘s life. Corns,
bunions, and ingrown toenails are usually caused by very tight shoes, and
high heels can create back problems.
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The right fabrics
Although modern advances in clothing technology have made washing
and fabric care easier, it is now clear that synthetic fibers can be unhealthy
– especially for women, because they can lead to vaginal infections, Natural
fibers, such as wool or cotton, are porous, whereas artificial fibers tend to
leave the body hot and clammy – an ideal environment for bacteria. Women
should always choose cotton who are prone to vaginal infections may find
that such infections cease if they stop wearing tights altogether; stocking
with an open or cotton gusset can also help.
Washing
Keeping the body clean is vitally important. The hair should be washed
at least once a week, and probably twice or more in city environments.
Aside from the more obvious benefits, this will help to prevent head lice
infestation, a much more common problem than many people realize. The
lice are usually caught from other human carriers rather than from dirty or
unhygienic surrounds. If children or their parents get head lice, the scalp
will feel irritated, and scratching can spread infection to new sites. Special
lotions and shampoos are available over the counter to deal with the
problem.

Dandruff (loose flakes of skin from the scalp) can be helped by

regular washing with an antidandruff shampoo. Ears should be gently
washed with warm water to remove wax. Any large buildup of wax should
be dealt with only by a doctor, because the ear is a delicate organ that
should never be poked or scrape with any rigid object.
Blemishes
Pimples and acne are common complaints among teenagers. Acne is not
caused by dirty habits, but anyone who suffers in this way should be
especially scrupulous about general cleanliness because the pimples can
be a symptom of infection with aggravates condition. A helpful approach is
to keep reminding the teenager that the skin will almost certainly clear
after a few years. Mild acne can be improved by washing with a gentle, non
perfumed cleanser. Serious cases require medical advice. Acne sufferers
should avoid makeup and wearing wool next to the skin. The pimples
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should not be picked, because picking can spread infection and cause
scarring. The hair should be kept well washed and brushed back from the
face.
Commonsense Precautions
A person should always cover his or her nose and mouth when
coughing or sneezing to prevent the thousands of germ-bearing droplets
from spreading onto other people or food. Teeth should be brushed at least
twice a day, preferably after every meal, for three minutes. An electric
toothbrush will automatically provide the correct and most efficient
movement of the brush head. People should always wash their hands after
using the toilet. Bacteria from the feces can be transmitted through toilet
paper onto the hands. Nails should always be kept clean because bacteria
can be harbored underneath them. Feet should be washed daily and dried
carefully between the toes.
Nutrition and Health
Nutrition may be defined as the science of food and its relationship to
health. It is concerned primarily with the part played by nutrients in body
growth,

development

and

maintenance.

Good

nutrition

means,

―maintaining a nutritional status that enables us to grow well and enjoy
good health‖. Specific nutritional diseases were identified and technologies
developed to control them. While attention was concentrated on nutrition
deficiency diseases during the first decades of the century. Significant
advances have been made during the past two decades. The nutrition is the
cornerstone of socioeconomic development and many other sectors of
development such as education, demography, agriculture and rural
development. It has become apparent that lasting improvement in the
health and nutritional status of people can be brought about only through
a successful attack on the basic problems of poverty and injustice.
Nutritional indicators have been developed to monitor Health for all.
Hunger and malnutrition are problems everywhere and have harassed
mankind and threatened peace throughout history. Malnutrition is a man-
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made disease. In the selection of foods, personal likes and dislikes play an
important part. These are called ―food-fads‖. Draining away the rice water
at the end of cooking. Prolonged boiling in open pans. Peeling of vegetables,
all influence the nutritive value of foods. In some communities, men eat
first and women eat last and poorly. Consequently, the health of women in
these societies may be adversely affected. Chronic alcoholism is another
factor which may lead to serious malnutrition. Malnutrition is largely the
by-product of poverty, ignorance, insufficient education, lack of knowledge
regarding the nutritive value of foods, inadequate sanitary environment,
large family size, etc. Health education programmes in nutrition is often a
weak component. Its reinforcement is a key element in all health services
development. Health Education is opined that by appropriate educational
action, about 50 percent of nutritional problems can be solved.
Conclusion
Knowledge of health assumes great importance in India, where most of
the people are ignorant about the basic principles of health and hygiene.
Because of this ignorance, they are unable to prevent the disease, most of
which are preventable. There is an emerging need to remove this ignorance
of masses. They are to be made aware of fundamental and basic principles
of health and hygiene.
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SOS APPROACH
A. Sharmila
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Any serious study, which aims at contributing new ideas to English
Language Teaching Methods have to analyze, thoroughly the strength and
weakness of the various language teaching methods erstwhile tried. The
analysis of the methods includes the background in which the methods
evolved the basic principles and characteristic features of the methods, the
strength and weakness of each method and lastly the relevance of the
method. It is impossible to arrive at the perfect approach or technique for
language learning in Indian context. Language learning is such a complex
process that it is impossible to offer a single solution to all our problems.
Perhaps the best method is the one which works, and this varies from
context to context. The Structural-Oral-Situational Approach (SOS) is one
such approach used in English Language Teaching.
Structural-Oral-Situational Approach (SOS) Approach
Structural Approach
In the latter half of the 20th century extensive research was conducted
on English Language Teaching as a foreign language at the University of
London, Institute of Education. This caused the emergence of the
structural approach, which is in many ways, an improvement upon the
direct method. However the basic principles and techniques of the
structural approach and the direct method are essentially the same. The
exponents of the structural approach consider that language consists of
'structures' and that the mastery of these structures is more important
than the acquisition of vocabulary. In this approach structures are
carefully graded in terms of both meaning and form. They are so graded
that each structure follows naturally from the one immediately preceding
or can be built upon structures already learnt. The structures are learnt
through drill based on substitution table technique or oral work.
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The strength of this approach lies in (a) the selection and grading of
most important items (structures and vocabulary), (b) arranging the
teaching items in the order of teaching, (c) emphasizing the pupils' activity
rather than the activity of the teacher. Thus the structural approach
combines within the important features of oral method, the direct method
and the structural approach.
Basic features of the structural approach are:
1. The sentence is taken as a teaching unit.
2. The structures are selected and graded
3. The selected material is presented through aural-oral technique
4. Intensive drilling and pattern practice
5. The structures are taught through situation.
Oral Approach
The language teaching reforms from 1850 to 1900 particularly in
Europe attempted to make language teaching more effective by a radical
change from grammar-translation. Various methods were developed during
this period attesting to the general discontent with the prevailing theory
and practice. The dissatisfaction is strikingly shown by the way in which
new methods are run after.
"But none of these methods retain their popularity long – the interest in
them soon dies out. There is a constant succession of them; Ollendorff,
Ahn, Prendergast, Goniss to mention only a few - have all had their day.
They have all failed to keep a permanent hold on the public mind because
they have all failed to perform what they promised. After promising the
impossibilities they have all turned out to be on the whole no better than
the older methods" (Sweet). The proposed reforms went under a variety of
names: 'reform method', 'natural method', 'psychological method', 'phonetic
method', but the most persistent term to describe the various features of
new approaches in language teaching was the term 'direct method' (Stern).
The Direct Method is characterized above all by the use of the target
language as a means of instruction and communication in the language
classroom, and by the avoidance of the use of the first language and of
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translation as a technique (Stem). In a broad sense any method, which
does not use the learner's mother tongue, may be said to be a direct
method. Its main features as stated by Mackey are as follows:
1.

The use of everyday vocabulary and structure.

2.

Grammar taught by situation.

3.

Use of many new items in the same lesson to make the language look
sound and natural and to encourage normal conversation.

4.

Oral teaching of grammar and vocabulary.

5.

Concrete meanings through object lessons: abstract onzs through the
association of ideas.

6.

Grammar illustrated through visual presentation.

7.

Extensive listening and imitation until forms become automatic.

8.

Most of the work is done in the class; more class hours needed for the
method.

9.

The first few weeks devoted to pronunciation.

10. All reading matter first presented orally.
Though the method was accepted and implemented throughout India
for teaching English, there were limitations that led to its ineffectiveness.
The large classes of unmotivated students, as a result of our mass
education programme, the ever growing demand for the rationalization of
the medium of instruction at the school and college level and the impact of
the three language formula on our school time table complicated the issue
still further. Hence the time was ripe for the appearance of an effective and
practicable method for ELT.
Situational Approach
Hornby used the term situational approach in the title of a popular
series of article published in ELT (1950). The situational approach
indicates as to how a teacher should create a real situation in the
classroom. Now the question that arises is how these real situations can be
created in the class-room? The Situational Approach tries to solve this
problem. A particular situation helps the teacher to provide practice to the
pupils to explain its meaning. A particular situation may be created in the
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classroom by use of maps, pictures, various objects, actions or by drawing
on the black board. It can thus be realized that to create a relevant
situation is practical problem.
Characteristics of Situational Approach
Speech is the basis of language teaching. The new language items and
vocabulary items are graded according to their usefulness, frequency and
teachability. The language items thus selected and graded are presented
and practiced in meaningful situations. Reading and writing are based on
items which have already been introduced and practiced orally. New words
are introduced incidentally in the class. Opportunities are provided to the
pupils to associate the meaning of new words with the created situation.
Lot of appropriate material is used to create proper and real situations.
Examples are given to make the things clear. Teacher gives continuous
statements about his actions – He puts before his pupils several questions
and answers them himself. The use of mother-tongue is emphasized.
Merits of the Situational Approach
1. It creates interest among the students.
2. Emphasis is given on learning by play.
3. Action chains make the classroom atmosphere lively.
4. Lot of material aid is used to make the learning stable and interesting.
5. Lot of examples can be given
6. The teacher can make his illustrations clear by using various materials
or by pictures etc.
7. Stress is given on learning through hearing.
Demerits of the Situational Approach
1. It is suitable only in the lower classes as this approach cannot be made
applicable to the senior classes.
2. Text books cannot be taught by this method.
3. Only well selected sentence patterns can be taught by this approach.
4. That minimum makes the classroom dull.
5. Trained teachers are required for it.
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6. Prose, poetry, rapid reader etc. cannot be taught through this approach.
7. Sometimes it becomes difficult to relate the statement of the teacher
with the created situation.
Situational Language Teaching involves accurate use of vocabulary
items and grammar rules in order to achieve a practical mastery of the four
basic skills. Learners must be able to produce accurate pronunciation and
use of grammar. The ultimate aim is to be able to respond quickly and
accurately in speech situations with an automatic control of basic
structures and sentence patterns.
Conclusion
There are various approaches to teaching of English namely Oral-Aural
Approach, Structural Approach, Situational Approach, Context based
Learning and Communicative Approach to cite a few. In this article, the
author has tried to enlighten the various aspects of SOS Approach.
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PARENTAL INVOLVEMENT ON ACADEMIC PERFORMANCE
R. Sheela Premkumari
M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
Enhancing children‘s academic achievement is an important concern for
parents, teachers, and policymakers. To achieve higher achievement, it is
essential to identify the factors that influence it. Parents are essential in
children‘s daily lives and they play a significant role in their children‘s
education. Hoover-Dempsey and Sandler (1995) states that parental
involvement influences educational outcome through three mechanisms:
modeling of school related behaviours and attitudes, reinforcing specific
aspects of school learning, and instruction. Also, researchers actively
encourage parental involvement to increase academic performance.
Parental Involvement & Academic Performance
Parental involvement includes a range of practices by the parent toward
their children that are intended to promote the latter‘s motivation and
educational achievement such as discussing school with children and
monitoring children‘s progress. Parental involvement is multidimensional,
and that has made it difficult to define it (Hill and Taylor, 2004). For
example, Epstein (2001) suggests six categories of involvement: parenting,
communicating, volunteering, learning at home, decision making, and
collaborating with in the community. Grolnick and Sowiaczek (1994)
describe three categories of involvement: behaviour, cognitive-intellectual,
and personal.
Most commonly, parental involvement is categorised in home-based and
school-based involvement. School-based involvement includes practices
taking place at school; for example, attending school events and
conference, and volunteering. Home-based involvement is related to
practices taking place outside of school such as learning activities at home,
reviewing the child‘s work, monitoring their progress, helping them with
homework, and discussions about school events.
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However, since school-based involvement can be dramatically affected
by external reasons which cannot be controlled (e.g., nonflexible work
schedule of parents), it is not used as a measure of parental involvement.
Home-based involvement does not have such related problems and should
be a better indicator of the actual outcomes. Home-based involvement
includes communication with children about schoolwork (communicating)
and

monitoring

their

homework

(monitoring).

Communicating

and

monitoring are commonly used as measures of parental involvement (e.g.,
McNeal, 2014). They are examined both as part of multidimensional index
and as separate variables. This is because even though parental
involvement is a multidimensional, the inclusion of too many measures
(e.g., checking children‘s homework to talking about school) could make it
hard to interpret its effects.
While some studies showed a positive association between the two,
other studies showed insignificant, negative or mixed results. For example,
Wang and Sheikh-Khalil (2014) found that home-based involvement is
positively associated with GPA. On the other hand, Shumow and Miller
(2001) reported a negative association between home-based parental
involvement and GPA and academic achievement. Finally, Shumow, et.al.
(2011) did not find a significant relationship between home-based
involvement and science grades.
One possible reason for the inconsistent results is that studies employ
different measures and definitions of parental involvement. While some
studies used a single measure of parental involvement or a measure
composed of similar types of involvement, others used an index that
includes various types of involvement, from setting aside time for children
to do homework to visiting museums. Using a measure that includes
various types of involvement make it difficult to interpret the precise effects
of a particular and it can also bring different results.
In addition to this, the results are also likely to differ depending on the
subjects. For example, parental monitoring of homework is positively
associated with a reading achievement, but is negatively or not significantly
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associated with a mathematics achievement (Zhan, 2006; Sui-Chu and
Willms, 1996). Therefore, it is also important to take into account the
outcome variables to understand the effects of parental involvement
precisely.
How parents get involved and the effects of their involvement may differ
depending on the children‘s school level (Hill and Taylor, 2004; Patall et al.,
2008). For example, middle school students preparing for high school
entrance exams, and elementary school students learning basics are likely
to receive different types of involvement. Also, compared to elementary
school students, middle school students are more developed cognitively
and have a higher sense of efficacy, hence their need for direct parental
involvement decrease (Hill and Tyson, 2009). Likewise, when children get
older, they become more peer-oriented and less interested in accepting
obvious help.
Considering these results, the effects of parental involvement are likely
to change according to the developmental changes. Hoover-Dempsey and
Sandler (1995) claim that parental involvement must be appropriate for the
child's development stage and be perceived as appropriate by the child to
have a positive impact. In other words, the effects of monitoring may
change according to school level because the necessity of direct
involvement for older children decreases over time. The problem is that
previous studies bundled data of children from multiple school levels,
making it impossible to identify these differences. Comparing results of
different studies that analysed samples of children from a single school
level could be a solution, but, this task is unpractical given that definitions
and measurements differ dramatically across studies. Due to the reasons
above, it is still unclear how parental involvement is associated with
achievement across school levels.
There are only a few studies that investigated the association between
parental involvement and academic achievement across the different school
levels and they show different associations at different school levels. Muller
(1998) found that talking about school with children is positively
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associated with mathematic scores in eighth grade but is insignificant for
tenth grade. He also found gender-based differences: talking about school
is associated positively with math scores of female tenth graders but
negatively with the score of male tenth graders. However, the studies did
not examine indirect effects of parental involvement on the score.
On the other hand, Núñez et al. (2015) examined both direct and
indirect effects of parental involvement in homework at different school
levels and found different associations according to different school levels.
Student homework behaviours (time spent on homework completion and
homework time management) mediate the association between parental
involvement in homework and academic achievement in middle and high
school but not in elementary school. In addition to this, homework support
was positively and directly associated with academic achievement at middle
and high school but not at elementary school. However, their measurement
of academic achievement is composed by several different subjects, which
makes unclear how the associations of parental involvement vary across
school subjects. The same can be said of gender differences.
Grolnick et al. (1991) suggested parental involvement has an impact on
children‘s attitudes and motivation toward school rather than directly on
academic achievement. Researchers argue that parents transmit their
values to children by their involvement in activities with their children (e.g.,
Grolnick

and

Slowiaczek,

1994).

In

other

words,

parent-child

communication regarding education conveys the importance of schooling to
the child (McNeal, 2014). When the parents talk to or ask their children
about school, children are likely to notice the importance of it since their
parents show interests toward it, and it is associated with the children‘s
attitude towards education.
In fact, a number of empirical studies support the positive relations of
parental

involvement

and

children‘s

attitude

and

motivation

and

educational aspiration. In addition to this, accumulated research suggests
that attitudinal and motivational variables such as attitude towards a
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subject, enjoyment, domain-specific values, intrinsic motivation, and
educational aspiration predict academic achievement and grades positively.
For example, García et al. (2016) found that enjoyment of mathematics
predicted mathematics achievement positively among upper elementary
school children. Also, Singh et al. (2002) found that mathematics attitude
and interest predicted mathematics achievement positively, and science
attitude and interest is indirectly associated with science achievement
positively through enhancing academic time. Based on these findings,
parental involvement is likely to be associated with academic achievement
indirectly through affecting the children's attitudes and it is important to
take these effects into account.
Some

studies

investigated

the

indirect

associations

of

parental

involvement and academic achievements through students‘ motivational
resources, behaviour, and aspiration These studies largely found indirect
positive effects of parental involvement through the mediating factors. For
example, Wang and Sheikh-Khalil (2014) found that parental involvement
is

associated

with

GPA

positively

through

enhancing

educational

engagement. Jung and Zhang (2016) found indirect effects of parental
involvement on academic achievement through educational aspiration.
However, most studies did not examine how associations differ across
different school levels. How children perceive parental involvement may
differ at different school level because of different senses of efficacy,
different needs for direct parental involvement, and different cognitive
development. Therefore, the associations between parental involvement,
attitudes, and achievement may also differ at different school levels.
It is likely that perception of parental involvement and its associations
also vary among male and female children. Children face a number of
unique developmental challenges especially in their adolescence and
gender affects how they manage all of these challenges. For example,
Frydenber and Lewis (1991) found that there is a difference between the
ways in which boys and girls cope with demands and stress; girls seek
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more social support and are more likely than boys to focus on
relationships. Also, girls experience higher pressure and demands from
school than boys (Wiklund et al., 2012). Few studies have focused on
gender

differences

between

parental

involvement

and

academic

achievement
Moon and Hofferth (2016) found that parental involvement at home
benefited boys‘ reading and mathematics score but it did not have the
same benefit for girls throughout all early elementary school years.
However, the index of parental involvement used in the study was
composed by items focused on only daily living activities such as frequency
of telling stories and playing games, and not school related involvement.
Jung and Zhang (2016) examined 8-12 years old children and found that
parental involvement, defined as the frequency of parental involvement in
selecting courses, school activities, and things children study in class,
predicted academic achievement positively among girls but did not find the
significant direct associations for boys.
Conclusion
Parental involvement is associated with students‘ educational outcome.
Students‘ attitude and aspiration mediate the associations between
parental involvement and academic achievement. The associations between
parental involvement and academic achievement vary according to the
school level, gender, and the subjects.
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GESTALT APPROACH: AN OUTLOOK
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M.Ed Scholar, S.Preethi College of Education, Sivagangai

Introduction
There are many different theories of how people learn. There is a range
of learning theories that can be applied in educational contexts. Teaching
and learning activities can be designed and implemented to take principles
of learning into account. Also, it is interesting to think about individual
differences among learners and to work towards including activities that
have variety and interest for all the learners in educational programs.
Gestalt Theory is one such theory.
Gestalt Theory
The Gestalt theory of learning originated in Germany, being put forth by
three German theorists who were inspired by the works and ideas of the
man who gave the learning theory its name. Graf Christian von Ehrenfels
was a learning theorist who took the holistic approach to learning by
putting forth the idea that learning takes place as students were able to
comprehend a concept in its entirety, rather than broken up into parts.
The

term

―Gestalt,‖ comes

from

a

German

word

that

roughly

means pattern or form. The main tenet of the Gestalt theory is that the
whole is greater than the sum of its parts; learning is more than just
invoking mechanical responses from learners.
As with other learning theories, the Gestalt theory has laws of
organization by which it must function. These organizational laws already
exist in the make-up of the human mind and how perceptions are
structured. Gestalt theorists propose that the experiences and perceptions
of learners have a significant impact on the way that they learn.
One aspect of Gestalt is phenomenology, which is the study of how
people organize learning by looking at their lived experiences and
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consciousness. Learning happens best when the instruction is related to
their real life experiences. The human brain has the ability to make a map
of the stimuli caused by these life experiences. This process of mapping is
called ―isomorphism.‖
Whenever the brain sees only part of a picture, the brain automatically
attempts to create a complete picture. This is the first organizational law,
called the ―factor of closure,‖ and it does not only apply to images, but it
also applies to thoughts, feelings and sounds.
Based upon Gestalt theory, the human brain maps elements of learning
that are presented close to each other as a whole, instead of separate parts.
This organizational law is called the ―factor of proximity,‖ and is usually
seen in learning areas such as reading and music, where letters and words
or musical notes make no sense when standing alone, but become a whole
story or song when mapped together by the human brain.
The next organizational law of the Gestalt theory is the ―factor of
similarity,‖ which states that learning is facilitated when groups that are
alike are linked together and contrasted with groups that present differing
ideas. This form of Gestalt learning enables learners to develop and
improve critical thinking skills.
When observing things around us, it is normal for the eye to ignore
space or holes and to see, instead, whole objects. This organizational law is
called the ―figure-ground effect.‖
As new thoughts and ideas are learned the brain tends to make
connections, or ―traces,‖ that are representative of the links that occur
between conceptions and ideas, as well as images. This organizational law
is called the ―trace theory.‖
The Gestalt theory placed its main emphasis on cognitive processes of a
higher order, causing the learner to use higher problem solving skills. They
must look at the concepts presented to them and search for the underlying
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similarities that link them together into a cohesive whole. In this way,
learners are able to determine specific relationships amongst the ideas and
perceptions presented.
The Gestalt theory of learning purports the importance of presenting
information or images that contain gaps and elements that don‘t exactly fit
into the picture. This type of learning requires the learner to use critical
thinking and problem solving skills. Rather than putting out answers by
rote memory, the learner must examine and deliberate in order to find the
answers they are seeking.
When educators are presenting information to the students using the
Gestalt theory of learning, they must ensure that their instructional
strategies make use of the organizational laws presented earlier in this
article.
The Gestalt theory of learning came into the forefront of learning
theories as a response to the Behaviorist theory. Other theories have
evolved out of the original Gestalt learning theory, with different forms of
the Gestalt theory taking shape. The field of Gestalt theories has come to
be acknowledged as a cognitive-interactionist family of theories.
Gestalt psychology proposes a unique perspective on human perception.
According to Gestalt psychologists, we don't just see the world, we actively
interpret what we see, depending on what we are expecting to see. A
famous French author, Anaïs Nin, who was not a psychologist, framed that
idea in an interesting way: 'We do not see the world as it is; we see it as we
are.' Gestalt psychology encourages people to 'think outside of the box' and
look for patterns.
Laws of Perceptual Organization
One of the laws of perceptual organization is that of apparent motion,
through which the whole is more important than the individual parts.
When you view an animated cartoon or any kind of film, you'll perceive
motion when the individual frames are strung together. You won't see the
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individual frames; you'll see action and motion that tells a story. For
example, in a cartoon, a character may run off the edge of the cliff and, for
a moment, tread air until he looks down, sees his situation and then
plummets to the floor of a canyon to become a flat coyote, cat or bunny.
In reality, all of this apparent motion is nothing more than a sequence
of frames strung together and proof that 'the whole is greater than the sum
of its parts.' In watching the cartoon, we perceive the motion, but we do not
perceive the individual frames that create the illusion of motion.
Some of the other basic laws of perceptual organization include:


Proximity



Similarity



Closure



Figure vs. ground



Simplicity

Pedagogical Gestalt: Creating a Gestalt-Based Learning Environment
Through the practice of enhancing conditions for learning, it has been
consistently revealed that students are more prone to respond positively to
an invitation to learn than if they are ordered, coerced, or paid to learn.
Learning from desire and from internal motivation is far superior to
mandated and forced learning, and to studying that is based on fear.
Gestalt pedagogy, ideally, involves a statement of trust in the inherent
ability of the organism/student to know his or her own needs, the way to
go about satisfying these needs, and the order in which they should be
dealt with. Like dialogical contact and experimental engagement of Gestalt
therapists with clients, authentic Gestalt pedagogy is a trust-based
endeavor.

It involves

believing

that the

process

will support

the

investigative procedure and that learning will occur.
Gestalt pedagogy is much akin to Gestalt therapy, since it is both art
and science. In working with students, it has always been important to let
them know that my interest and intent is to offer them a learning
experience which supports their developing a solid foundation in Gestalt
therapy theory and clinical skills which are applicable to counseling and
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psychotherapy in general. Since most, if not all, graduate programs provide
students with a variety of approaches to therapy, it is not my goal or
intention to brainwash or convince them that the Gestalt approach is the
only way to work therapeutically with clients (although I am sure I come
across as believing that Gestalt therapy is the most effective approach for
most clients). Thus, when they raise questions about how Gestalt differs
from other approaches, or how best to integrate it with an approach with
which they are more familiar, I welcome their questions and desire to
integrate their new-found knowledge and experience. In fact, my usual
pedagogical intervention is to respond to them by asking a couple of
students familiar with the non-gestalt approach (in question) to role play or
demonstrate a brief therapeutic interaction, which I will then process with
comments about similarities and differences. On occasion, I volunteer to
role-play a client by presenting the kind of issue or problem they are likely
to face in their practicum or internship and have them use the ―other‖
theoretical model with me; following that I process the scenario from a
Gestalt perspective. Typically, I will then demonstrate the Gestalt approach
to the same situation to engage them directly in a therapeutic experience.
One of the things students often comment about is the word experience,
because the other approaches they are exposed to rarely rely on that notion
in their teaching, learning, or therapy processes.
Conclusion
Gestalt psychology is a school of thought that believes all objects and
scenes can be observed in their simplest forms. Sometimes referred to as
the 'Law of Simplicity,' the theory proposes that the whole of an object or
scene is more important than its individual parts. Observing the whole
helps us find order in chaos and unity among outwardly unrelated parts
and pieces of information.
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